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ABSTEACT 

Five institutionalised severely retarded wosen 
participated in 18 gronp assertive training sessions to test whether 
nev assertive behaviors could be learned and then transferred and 
generalized to real life situations* Pre*^ and post*^test Beasures prere 
taken on four components of assertion in trained and non-strained sets 
of interpersonal situations* There /was a significant iBproveBent In 
assertiveness in both the trained and non^tralned set in the real 
life contest* A si% Bonth f ollo¥-up shoved that sose gains in 
assertiveness reaained« These findings extend the usefulness of 
assertive training procedures for MOBen to those vith severely 
.nished cognitive skills. ^ (Author) 
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^stract 

Five jjisti-hitloimlized severaly retarded vmrnn participate in 
eighte®ti group assertive trainuig sessions to test whather new assertive 
behaviors c<^ld be laarned and then transfei^^ and ganaraliE^. to real 
life situations* Pre- arid post- test Masures were t^en on four con^onents 
of assertion in tra:taed and non- trained sets of toterpersonal situAtlms. 
"Hiere was a significant improvenent in assertivenass in both the trained 
and non- trained set in the real life cmtext, A siX'TOnth follw-tqp 
show^ that SOTO gains in assert ivraiess TOTalned, These findings extend 
the usefulness of asBertiva training proceAjres for womtm to those idth 
severely diminished co^itive skills p 
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The role ^ectancies irAerent m being retarded ^ in teijig. lMtitu- 
ticnallsedj mi m baing a worimi all convtrge at one ^inti the greater 
likelihood that passive-^pendOTt ratiier tl^ assertive strategies vdll 
be used to cope wtii intei^rsOTial situations* Ammg severely retarded 
women the problem o£ passive dependency is further conpoOTided the 
fact that they are less likely to possess adequate cognitive and verbal 
skills for effective assartiveness in uiterpersonal sltoiatlons. 

Assertive training has hmm shorn to be a successful treattient 
approach for habilitating deficient InteTpersonal behaviors of individual 
with diverse diagnostic labels (Hersai et, al* ^ 1973) , including a group 
of educable retarded mm (Klein aiid Paluck^ 1975) , The presOTit study 
was desired to test vdiether existing assertive training ^#£imiques, 
modifi^ for application to those with lunited e^ressive l^guagej 
could facilitate assertive responses which are useful to the. severely, 
^retarded iiii their instittitlonsl setting* 



Hie assertive training prM^ures used in the present stijdy ^re 
the demonstrably successftil COTbinations of r^sdelii^ plus role ^playing ■ 
(Friednwij 1971), nx)deling plus instn^tions (Hersm et al. , 1973) , and 
behavioral rehearsal plus perf OCTWicft. feedback ^taPall and f»farston, 
1970)* Video feedback CSerber, 1972) mu occasiOTally presented a 
group context was used to provid© ^ditiOTal TOdols, reinforcemantv and 
si^port (Alberti and tonons. 1970). An atteji^t was'also made to assess 
whether newly learned^ assertive respa^es^ wdild transfw from the group 
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setting to on© in the real life of the institution, and Aether these 
assertive behaviors generalized to similar non-tratoed assertion- 
requiring situations in the insti^tioml setting. 

r 

Sub j ects 

Five fCTiale residents of the Margaret Chapnan Sdiool ^participated. 
Their mean I.Q, was 32 (rmge 22-50) mem (range 17-353 , All 

could follow simple inititxctions, could Indicate basic needs throu^ 
wrds, and scored at or below a jspecified low value on the pretext for 
assertiveness described below, 

Assertive Situ ations 

A training and a non-training set of four Miterpersonal situatioas 
each were desired, based on instances conTOnly occuring in the Ss' 
lifow All eight encounters require an assertive response* ^e four 
training situations of Set am were: A) the invader dmaMs use of S's 
chair; B) the Invader . shakes the table S is TOrking aa\ C) tte invader 
dOTands the candy S has eamed and is eating; and D3 the invader stands 
in front of the TV which S is watching. T^e four non- training situations 
o£ Set two were: E) the invader pushes the S off her seat; F) the 
invader berates S^s drawing wrk; the Invader grabs S*s candy; ajid 
H) the inv^er chmiges the channel of the W which S is watchi^ and 
thyn shuts it off. 
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Pretest 

All Ss were tested on their resj^nse to all eight situfi'^^^ in 
their real life enviroraiiOTt prior to any training. The immdev was 
another school, res idOTt trained for the conf^erate role. Tm trained 
observers rated the degree of assertion for each response along four 
COT¥»onents of assertiveness. Each co^nent was measured on a five 
point scale* Interobserver reliability, measuring the proportion of 
agreOTents across 128 cOT^nent observations was *89. The four coo^nents 
of assertiveness were: Verbal Content ^ Eye Contawt, Voice Volume, and 
Posture. The five point scale liad specified typas of respcoises at each 
point, rmgtog fran the most sutmssive (1) to the imst ^sertive (5) 
for each conponOTt. A mean score of 2.00 or less across all components 
and all eight situations of the pretest tos the criterion for imassertive- 
ness which pei^dtted participation in the project. 

I'raming , ' 

% '- ■ 

The gTOup iiBt for 18 one hour sessions with me of the authors 
(m). GreetiJig exercises (Rimn and Jesters, 1974); were practiced at- the 
begiraiing of each session to facilitate interaction. Oiring the first 
five groiqp sessiais these. exercises were also used for shaping of non- 
vorbal componaits. Thereafter, specific responses to the situations of 
Set one were introduced, e.g. "No, (this is) candy". Other groiflp 
mentors played the role of the invader, and each S practiced the response 
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imtil she re^h^ the criterion score of 4 all com^nmts during at 
least two rehearsals in tiie same sessiOTi. The gro^ begm to leam a 
nm sitomtion of Set one only lAim all Ss had raach^ tiiis criterion for 
the previous situation* 

Posttest 

For an m=groi^ evaluation of haw well the responses were learned^ 
a greup session was held 5 days after session 18. The sajne trained 
observers who had measure pretest scores were station^ on a balcony 
overlookmg the day roOTi* The situations of Set one were role-played by. 
otJier group members. Ingroup data ware taken for each S during one 
trial of each of the situaticffis A^B^C arj D using tiie same verbal and 
non-verbal cOT^nents which had been measured m the pretest. 

Out -group data^ to evaluate both trm^fer of trained respOTises to 
Ss' real life ^viroxnnent and g«neralizatiOT of assertivmess to ncm- 
trained situations^ were collects for Set me (sitiiations A,B,C^D3 md 
Set two (situations E,F,G,H3* These data were collected begiiming four 
days after In-gra;^ testing m the same iwmer as m the pretest. Tho 
confederate invader, who was the same as in the pretest, initiated two 
or three situations witii each S over fair days* 
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As a Follow'i^ TOasura, data were collected for Set one m the same 
Oat-^groap rmmev after a r^ntt peri^* 

Data Analysis ^ — 

A S's assertiveness score ms the sum of ^e four COT^nenta, 
suniiied across the fmr situatims of the set. Each S h^ a pretest 
assertiveness score for both Set am and Set tm^ an In-groijp iwsttest 
score for Set one^ an Out-group ^sttest score for both Set caie and Set 
two md a Follontf-up Out-groi^ score for Set me* 

The measure o£ laaming of tte trainii^ set ms a comparison of the 
In-group posttest group mean for Set one with tiia pretest grwp jwan f or 
Set one* The measitfa of transfer of trained res^nsai to tiie Teal life 
setting was a COT^jarisbn of the ftit-groi^ posttest fftmp mean for Set 
one with the pretest gimp mean for Set one* Gmeralizaticm to nm- 
trained situations was measured by a comparison of the Out-groip posttest 
grmxp mean for Set Wo with the pretest gro^ mean of Set to^o* Hie 
measure of extinction ms a conparison of the Follow-up group mean for 
. Set one with the aat-groi^ posttest group mm of Set one* / 
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RESULTS 

Four trainip*g sessions were required before all Ss had reached 

criterion levels for the response to sitaation A, hereafters ^^^^ 

sessions were recpiired for all to imster situation two for si^ation 

C, and one for situation D* \ 

\ 
\ 
\ 

The mean pretest group score for Set erne was 31.6 (30^3. 50), The 

■ . -"- ■ _ - _ ^\ ^ _ 

mean posttest In-group score across all Ss for Set one was 64*20 (33^,89) 

These mems were significmtly different Ct^l7.53, df-4, pCOOl). TWlib, 
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the grwip numbers learned the assertive cai^nents in the group sett 

\ 

Posttest measures for Set one, taken as Out-group data^ showed a 
mean across all Ss of 61,20 (3^2.563* This Man ras also significant 1)1 ^ 
greater than the prettest group mem of Set (mm (t^l7,S0p df-4 pCOQl) 
Hius the assertive responses learnt in the grcup transferred to identical 
situations in the real life sett^g. . 

The pretest group mean for Set two was 29,80 CSEN4.45), The posttest 
Out-group mean for Set two was 52,80 (30^11,30), TTiis posttest mem was 
significantly greater thm the pretest mem Ct^6,08| df^4, p<*01). 
Thus, the learned assertive responses generalized to real life situations 
which were similar but not identical to those presaited in groi^. 
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Tlie Follow-i^ Out-g oiip mean across all Ss for Set one ms 42.80 
CSD»14.06). The rmm for the Out-groi;^ posttest was 61.20 (^^2.56). 
These mems were significantly differait Ct^S.SS, df=4, p<.OS). This, 
there was a decranait an the learnt responses after six mOTths, though 
they had not oitirely been lost, since the pretest Set one mean ms 31.6 
(S1>3.S03. 

T-tests were also used to evaluate pre-and posttest differences for 
each of the four assertive ccmponents. For Set oie, there was a sipiifi- 
cant inprovement in three of the ccnponents: Eye Contact (In-groi^ 
t=6.32, df=4, p<.01; Out-grmqj tM.80, df=4, pCOl): Voice Volune (In- 
group t=38.52, df=4, p<.001; Out-group t=27.52 df=4, pC.OOl): and Content 
(In-group t^3S.68, dfp4, p<.001; Out-groi]p t^2S.49 dfM, pCOOl). 
Posture iii^roved but not sipiificantly for this set (In-groi^ t^l.SO, 
^=4, p>.0S; Out-Grovp t=1.90, dfM, p>.05). 

Posttest measurfts for the nCTi-trained Set tro showed a significant " 
improvanent in Contoit Ct=3.20, df=4, pCOS); Voice VoIum (tM.SS, 
df^4, pC.Ol); and Posture Ct=3. 58, df-4, p<.01). Eye Cmtact inproved, 
but not significantly Ct=2.63, df^4, p>.05). 
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These results suggest that mstitutionalig^j severely Tetarded 
wOT^n cm be t^ght new assertive behaviors throigh the procedures of 
assertive training, TTie d^reasmg mmber of sessions required ^ all 
monbers to leara succeeding new responses suggests tlmt once the perfoxmanc 
of ccndDuied verbal aM non-verbal ca^nents has been learned p the 
yerbal content can be varlat^ nwre readily in association with a new 
stijmilus situation* Thus it appears that an extensive repertoire of 
assertive responses may be t^^t through ^sertive training of a longer 
duration, . 

^ The data also indicates that assertive responses leameJ in the 
group transferr^ to identical situations to the real life setti^ md 
generalized to similar situations in ttot^ TOvlroranmt, It may be ar^ed 
that transferred and generalized responses were strei^theried by the fact 
that the same confederate invader Initiated all el^t uite^ersonal 
situations throughout the Ojt-gro^ pre=md posttesting. Howev /the ' 
Invader was a resident who was l^am by all Ss md was chosen for the 
role bwause of her'tendOTcy to initiate aggressive interactions. Tkis 
real life situations were closely slimlated during the Out-gro^ testing. 
Generalization of assertive responses by^OT^^ was also anecdotally 
reported by school staff menbers when non-Wnfederate assertion- 
requiring situations were OTcoimtered. ttie teacher vAio mjoyed a teasing 
interaction with an S was startled when she uttered, '*Don't tease me"-a 
statOTient never practiced in group^* A housanother for another very 
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. withdrawn S noted an increase m the number of direct requests that the 
S made for necessary and useflil supplies. 

The response decrCTent which occurred after six months suggistSj as 
Eisler et al, (1974) did^ that ^equate follow-up treattnait is esseitial 
to the success of assertive training , It^s encouraging, l^wever, that 
much of the response \ms still present * Two Ss showed no decrOTient at 
all in their Verbal Content on the Followr^ tteou^wit all four situations. 
This suggests that certain, as yet mspecifi^, personality and/or 
contextual variables may be involved in thm full retention of a learned 
verbal assertive response for some individuals* 

Hie shaping of indiviiwl non-verbal components required a considerable 
amotmt of ttoe, five group sessions*. Of the c^)onents , Eye Contact was 
the Mst difficult to train, and a godd deal morp shaping and reinforcOTOTt 
of it was necessaiy throughmit the trainJjig of situations A,B,C, and D* 
The data show that Eye Contact ijiproved si^lficantly for the trainmg / 
Set cme, although it gmeralized less well to, Set two. In contrast to 
Eye Contact, sipilficance level for Posture ms reached only durlnig Out- 
groiip testing of Set two. Since Eye Cmtact retired so im^h traijiing 
and reinforcement J Posture may not have been sufficiently trained before 
performance of COTblned compon&its were practiced. Moreover, Ss were 
trained and tested for Set-one^ in a sitting position. TlBiS the degree 
of inprovQfnent for Postoare may not have bean as substaritial as it was 
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^ for otiier eoj^nents* Perhaps altaimtlvaly/ a slight postural withdrawal 
frOTi the stlmilus person may have coi^ensated for the achie^emwit of Eye 
Contact of longer Airation* In any case, the slight variation in success^ 
tralnuig across cOTpOTents points to the ijnportai^ei as Serber (1972)^^ 
has^done, of carefully train tog individual components and shapMig and 
reinforciiig than again co^ljied perforTnance o£ compOTmts is required. 

\ - ■ ^ . ^-^-^ \ . ■ , ^ ^ ^ ' ^ 

The tratouig procedures of the presmt study render thraiselves 
. ^ ? . . ^ ^ ^ ' ' ' ^ ■ . ^- p ■ . ■■ 

especially practical for use in the instittitional setting i Followtog 

successful shaping mA conibmtog of verbal aid non-verbal compOTients of 

assertiye responses, subs^uent assertive responses are relatively 

stople to train and, given the scarcity of clinical staff, could probably 

be applied by the teaching md para-professional^ staff* Smce these 

staff are in a pqsitiOT to obsewe the interpersbnal life of grbi^ 

jora^ers m a day=tp-day basis, th^ would be able to identify tiieir 

residents' respOMe deficits easily and rOTi^iate thm in their oim ' 

groups* The results of this st^y suggest, therefore, that assertive 

training could be m effective, econcmiical and relatively sijtple tool 

for fostering uaefol Inteipersonal skills m severely retard«i womOTt 
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